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Communication Skills
Honesty and Integrity
Teamwork Skills
Interpersonal Skills
Motivation and Initiative
Strong Work Ethic
Analytical Skills

8. Flexibility and Adaptability
9. Computer Skills

10. Self Confidence




Male

Jordan - 2014

Jordan Demographics Profile 2014
Population7,930,491 (July 2014 est.)
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0-14 years

35.8% (male 1,457,174 /female 1,385,604)

15-24 years

20.4% (male 826,482 /female 788,950)

25-54 years

35.7% (male 1,421,634/female 1,412,888)

55-64 years

4.2% (male 160,224 /female 169,965)

65 years and over

3.9% (male 145,515/female 162,055) (2014 est.)

5-9
0-4

425 340 255 170 85 0 0 85 170 255 340 425

Population (in thousands) Age Group Population (in thousands)
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Higher Education

Reform

* Mission and the Vision
e Teaching and learning process

* and environment

HEI should take the three traditional pillars (Teaching
,Research, Service) and turn them to (Learning, Innovation,
Shared Leadership)

Classical Classroom Classroom without walls

Teaching inputs Learning outcomes

One-way content delivery Two-way exchange

Preparation of next Continuous preparation of all
generation generation

University of Jordan and Erasmus+




It you don’t change
you will be changed

Nothing Is As Constant Progress is impossible
As Change" - 4 without change, and
Heraclitus 535BC those WhO CannOt
““3 change their minds
cannot change
anything.

George Bernard Shaw



. Primary education services
Secondary education services
Higher education services

. Adult education

Other education services
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1)  Alcatel University (France)

2)  ALSTOM Learning Institute (France)

3)  Axa(France)

4) Bombardier (France)

5)  Cap Gemini (France)

6) EADS Corporate Business Academy(France)
7) LVMH House (France)

8) Schneider Electric (France)

9)  Suez (France)

10) Thales (France)

11) Vivendi Universal (France)

12) Union Fenosa Corporate University (France)
13) Allianz Management Institute (Germany)

14) BMW (Germany)

15) Daimler Chrysler Services Academy(Germany)

16) Deutsche Bank University (Germany)
17) Lufthansa School of Business (Germany) 1 : s el T
18) Siemens Business Services (Germany) ADDIE _UNIVE)
19) Volkswagen Coaching (Germany)

20) ISVOR-Fiat (Italy)

21) ABN AMRO Academy (The Netherlands)
22) Heineken University (The Netherlands)
23) ING Business School (The Netherlands)
24) Shell Open University (The Netherlands) Established 2008
25)  ABB University (Switzerland)

Type Corporate university
26) Holcim (Switzerland) yp
27)  Novartis (Switzerland) Chairman Joel Podolny, Dean
28) ST Microelectronics University (Switzerland)
29)  Swiss Re (Switzerland) Location Cupertino, California, United States
30) Union Bank of Switzerland Leadershiplinstitute (Switzerland) C Suburb
31) BAE (UK)® ampus clilolldelln
32) BT (UK) Affiliations Apple Inc
33) Centerparcs (UK)2
34) Egg(UK) University of Jordan and Erasmus+ 8

35) Lloyds TSB University (UK)
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MeBonald’s Hamburger Auniversity

Bak Brook, Illinois

Aiploma

prmmteh to

Denison F Smith

who has surcesstully completed the

Aduanred Operations Course
and is herehy yranted the degree of

Bachelor of Hamburgerolngy

~ /) /‘“
OMarch, 1978 Y kA
250 M m
i Bean of Hamburger University
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Magna Charta Universitatum 1988

On 18 September 1988 some 386 rectors from universities
worldwide signed the Magna Charta Universitatum. This
document has since become the reference for the fundamental
values and principles of the university, in particular
institutional autonomy and academic freedom. By now, some
600 universities have signed the Magna Charta Universitatum.

“Bononiz, adxn Kal Oct obe sucas ooy
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\ WORLD DECLARATION ON HIGHER EDUCATION
) FOR THE TWENTY-FIRST CENTURY: VISION AND ACTION

éir
.~

e

The International Commission on Education for the 21st
Century advocates

FOUR PILLARS OF EDUCATION

[ L1 " i
LEARNING LEARNING LEARNING LEARNING
To Know To Do To Live Together To Be

Learning: The Treasure Within
(Delors et al, 1996)

“A key to the twenty-first century,
learning throughout life will be
essential, for adapting to the
evolving requirements of the LEARNING: =
labour market and for better 3

mastery of the changing time- s

frames and rhythms of individual’s
existence” (Delors Report, 1996,

p. vi)

-
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http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
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http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
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elx & a0 WORLD DECLARATION ON HIGHER EDUCATION
If) L‘ \ FOR THE TWENTY-FIRST CENTURY: VISION AND ACTION
- 9 OCTOBER 1998

Article 1 - Mission to educate, to train and to undertake research

Article 2 - Ethical role, autonomy, responsibility and anticipatory function

Article 3 - Equity of access

Article 4 - Enhancing participation and promoting the role of women

Article 5 - Advancing knowledge through research in science, the arts and humanities and the
dissemination of its results

Article 6 - Long-term orientation based on relevance

Article 7 - Strengthening co-operation with the world of work and analysing and anticipating
societal needs

Article 8 - Diversification for enhanced equity of opportunity

Article 9 - Innovative educational approaches: critical thinking and creativity

Article 10 - Higher education personnel and students as major actors


http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration
http://www.unesco.org/education/educprog/wche/declaration_eng.htm#world declaration

towards the europaan higher education area In 1999, Ministers from 29 European
countries, met in Bologna and signed a

b G‘ | D g rl a p r"D [: ess Declaration establishing a European HE Area

by 2010.
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towards the european higher education area

bologna process

The Bologna Declaration

In 1999, Ministers from 29 European countries, met in Bologna and
signed a Declaration establishing a European HE Area by 2010.

1. Adoption of a system of easily readable and comparable
degrees

Adoption of a system essentially based on bachelor/master
Establishment of a system of credits

Promotion of mobility

Promotion of European cooperation in quality assurance
Promotion of the European dimension in higher education
Lifelong learning

Higher education institutions and students

Promoting the attractiveness of the European Higher Education
Area (EHEA)

10. European Higher Education Area and European Research Area

2.
3.
4.
5.
6.
7.
8.
9.




European Qualification Framework

The EQF was formally adopted by the
European Parliament and the Council in April
2008. The UK has completed the cross
reference of its frameworks

U EQRals Mittel zur Ubersetzung der nationalen
Frameworks

Global Inventory of
Regional and National Qualifications
Framewaorks

Volume I:
Thematic Chapters

- University*of Jordan and Erasmus+
u l:‘:i‘»‘.‘.’.‘:‘.'l'.“:'m ETF:“"““""“"' -‘ceoer-op
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What is the European
Qualifications Framework (EQF)?

Translation device
for comparing qualifications
F European
Qualifications
/7 \/)

Framework

Neutral reference point based on l€arning outcomes
(what a learner knows, understands and is able to do)

National Framéwork
of Qualifications

16



Purpose of QF

Other (open)
1%

| don't know
1%

To create more equity in the system
10%

To aid recognition of foreign degrees
and qualifications and mobility
between systems
17%

To support flexible learning pathways
and lifelong learning
18%

To support the national quality
assurance system
15%

To stimulate and promote the
development of learning outcomes
20%

University of Jordan and Erasmus+
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national qualifications frameworks NQF

national qualifications frameworks
Earget two common goals. These are - Kn ow
o:

» make qualifications transparent
for usceclrs, learners and pc?tential abOUt
Employcre]rst ?rc]) th?]t thetfolrmer .
now what they have to learn
and the latter k¥1ow what they Natlonal
can expect;

enable flexibility and Qualifications

trgnsfet_rabillity bdetween cj[ifferelnt

educational and occupationa

fields and between Iegrning Fl'alTIEWOI'k
venues and, in doing so,

eliminate barriers that currently

block horizontal and vertical (Q FEmifGteS)

education paths

of UAE

University of Jordan and Erasmus+ 18



NQFs basis

In ideal-typical terms, NQFs operate on the basis of the
following assumptions..
It is possible to describe all qualifications using one Conceptual and Practical Issues
single set of descriptors. for Policy Makers
. A single set of levels is sufficient for depicting all
qualifications.
. All (sub-)qualifications can be described and assessed in Ron Tuck
terms of learning outcomes,

An Introductory Guide to
National Qualifications Frameworks:

Skills and Employability Department, International Labour Office (ILO)

. All qualifications can, in principle, be organised in units

or unit standards for which a certain amount of learning
time can be assumed and corresponding credits can be
granted.

NQFs provide the foundation for learner-centric training
systems.

NQFs open up options for individuals and, in doing so, SAQA
assign them responsibility for organizing their respective | - —
education path.

THE IMPACT OF THE NQF:
Summary report, 2008 to 2015

University of Jordan and Erasmus+




WHAT IS THE NATIONAL QUALIFICATIONS FRAMEWORK (NQF)
NQF can be defined as:

» A Qualifications Framework is an instrument for the
development, classification and recognition of skills,

knowledge and competencies along a continuum of
agreed levels,

» It is a way of structuring existing and new qualifications,
which are defined by learning outcomes,

» The single description, at national level or level of an
education system, which is internationally understood .

Australian
Qualifications

Framework ¢
AQF

University of Jordan and Erasmus+ 20



WHAT IS THE NATIONAL QUALIFICATIONS FRAMEWORK

» It’s a Framework through which all 6-) OAA
qualifications and other learning

achievements in education may be described UK Quality Code
and relate qualifications to each otherina E{Ys Higher Education
coherent way

Part A: Setting and Maintaining
defines the relationship between higher Academic Standards

education qualifications.
The Frameworks for

the different of qualifications defined |giEEESCRCUCNONEIICCIIClE
by the criteria and indicating the acquired |
skills, knowledge and competences needed

for the accomplishment of the activity” . .
University of Jordan and Erasmus+




National qualifications frameworks can serve other purposes

as well. They can:

National qualifications frameworks can serve other
purposes
as well. They can:

« foster the more rational design and

development of qualifications; Bl | CEDEFOP | SR
 make it easier for government to steer
skills development;
«  foster educational mobility through the use

of credit
transfer systems; WORKING PAPER
« enhance the marketability of education No 8
offerings at international
level; The development of
« improve the representation of a country's national qualifications
qualification frameworks in Europe

potential in international statistics.

(August 2010)

University of Jordan and Erasmus+ 22



VELS The NFQ is a system of number of Levels, based
on standards of knowledge, skill and
competence (learning outcomes), which
incorporates awards made for all kinds of
learning wherever it is gained. Each awarded
A degree or certificate is linked with a specified

Elements of NQFs

level

scottish credit and

gl e Credit Hours | Points allocated to describe the amount of work
and workload | or volume of learning expected for an academic
award or units or other components of a

SOQF LEVEL program.

DESCRIPTORS Descriptors | The broad categories of types of learning
of learning outcomes that a program is intended to develop.
outcomes, The NQF levels are formulated on the basis of
including what a person know, can do and is capable of
competerices' | doing as'aresult of a learning process.




National Framework of Qualifications

N

National Framework »
of Qualifications Lo oKt CeRTIACED
; CERTiptGre

NFQ
Ireland

AWARDS IN THE FRAMEWORK

There are four classes of award in the National Framework of Qualifications:

=&

g

9g
L
)

AWARDING BODIES

Quality and Qualifications kreland (GQI) makes awards in further and
Major Awards: named in the outer nngs are the pancipal class of awards mado at a lovel

(=]
higher education and training r\
S~ Sale Bcaminations Conmission (enartmantof Kdeation ond Sk} A MinorAwards: are for partial completicon of the autcomes for a Major Award
9. Institwies of Tochmology [ Supplomental Awards: are foe learning that & additioral 1o a Major Award
@ Universities =S Special Purpose Awards: are for relatwedy narrow of purpose-specdic achievemant
European
Fv Qualifications s N <
7 \/ R For further Informatien censultd o ywayw-pfade, ywww.QQlie B0l 2014

24



For HE This Means That NQF:

PRINCIPLE QUALIFICATIONS TITLES OF QFEMIRATES

The QF indicates the comparability of different .
qualifications and how one can progress from one lovel| Gaoarctime Rl
level to another, within and across occupations or haining
industrial sectors (and even across vocational and Doctoral degree Doctoral
academic fields if the NQF is designed to include
both vocational and academic qualifications in a
single framework

Lifelong
General education Leamning

Higher education

Master degree (Applied) Master Master

Applied Graduate Post Graduate

Graduate Diploma Diploma Diploma

Bachelor degree Bachelor

describes all quacl;fications (degrees or diplomas)

that are awarded in the higher education system

and relates these qualifications to one another in a ekl Bl
COh eren t Way I' 5 Diplonsc;g f::ociaie Diploma Associate Degree
defines the relationship between the N — seconday Scre
education qualifications;
3 Certificate Certificate 3 TBA

clarifies the level of qualifications within the specific
natlona/ Context; 2 Cerlificate Cerlificate 2

is internationally understood. ! Ceficai Certficar |

University of Jordan and Erasmus+ 25



2
A
'
1
-
n
7
-w
€|
-
+
=
"m
™
!
mn

-
-
-
-

The International S
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s

J

s of NQFs E»

Albania
Andorra
Armenia
Australia
Austria
Azerbaijan
Belarus
Belgium
Bosnia and Herzegovina
Bulgaria
(anada
Croatia

Cyprus

(zech Republic
Denmark
Estonia

Finland

France

Georgia
Germany

Greece

i o Holy See

== Hungary
Iceland

I ireland

§ Israel

i Italy

' Kazakhstan

= latvia
Liechtenstein
Lithuania
Luxembourg
Malta
Moldova
Monaco
Montenegro
Netherlands
New Zealand

= Norway
Poland
Portugal

Romania

Russian Federation

San Marino

. -
|

NQF Implementat

e Serbia

Slovak Republic

Slovenia
Spain
Sweden
Switzerland

the former Yugoslav Republic
of Macedonia

Turkey

Ukraine

United Kingdom

USA

pail aogllsall
pesigell saielly

National Commission for Academic Accreditation
& Assessment

National Qualifications Framework for
Higher Education in the Kingdom of Saudi
Arabia

«?

Oman Accreditation Council

THE NATIONAL QUALIFICATIONS
brdan Ind Erasmus+ FRAMEWORK

k and sodial esearch
Institte o Education
Unessity of London

Developing a National Qualifications

Framework in Qatar

4

willagoll diboll aisall
Unaed Arad Emiaes N O ATy

May 2013




Purposes of the NQF

‘he Malaysian Qualifications Framework

The NQF ; MALAYSIAN QUALIFICATIONS FRAMEWORK-MQF: VIO
s are being developed with the aim of Qualification Levels And Pathways
achieving the following:
. LIFE LONG
1. to describe NQs and the ways they relate -y VOCATIONAL bocToRaL | 5

2. to assure the quality of the learning and assessment e

that result in the award of the NQs

3. to ensure nationally consistent recognition of
outcomes

4. to regulate the issuance of NQ

5. to regulate the value and characteristics of NQ

~mW >

DIPI.?MA "
CREDITS
TECH& VOC |

CERTIFICATE 3

awarde d . (60C) NN EUATIRE HlGHEcl:incT:HOOL
i ' ional recognition =
6. to promote national and international recog AS—— MATRICULATION
the NQ
Source: MQA, 2010; Vassu, 2012.

Accreditation of Prior Experiential Learning (APEL)

University of Jordan and Erasmus+ 27
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QFEMIRATES LEVEL EQF LEVEL BOLOGNA FRAMEWORK
10 8 Third cycle
9 8 7 Second cycle
7 6 First cycle
6 5 Short cycle

University of Jordan and Erasmus+
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spacialised factu=sl amd
theoretical kmowledza
and an understandinzs
of the boundaries in a
Field of work or
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EMOD T PasSIrg

a broad and ocobhsraent
bo-dy of know ledss
and conoepts, with
substantive depth in
thee wnderyimg
primciplas amd
theoretical comcapts

an understandins of
allied kmowlaedss and
threories in relatsd
Fields of work or
disciplime=s amnd in the
case of professional
disciplimes including
related regulatiocms,
standards, codas

C N EnTioms

urderstandimg of
critical appraoach 0o
the creation an-d
cormpilation of a

sy stermatic amd
cxherent body of
kmoerledze amd
CxncEpts Eainaed
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SOLNCES

a comprefEnsnees
understandimg of
critical analysis,

recsearch syshemns
and methods and

tachmkical, creative and
analytical skills
appropriate to sobriing
spaecialised problerms
usimg =wideEntiary amd
proce-dural based
processes im predictable
and new contexts that
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wonrk oor disciplinee

evaluarting, s=lecting amd
applying appropriate
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appropriate ressearch
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of woork or disciplinee

highly dewv=loped
ade=moed
Comurmumication amd
imformation techmeoloEy
skiills o pres=mt, explain
and/or critigque complex
and unpredictabl=
matters
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approsch-a=s To
aevaluating and
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THE EUROPEAN QU

JALIFICATIONS FRAMEWORK FOR

LIFELONG LEARNING

DESCRIPTORS DEFINING LEVELS IN THE EUROPEAN QUALIFICATIONS FRAMEWORK (EQF)

Each of the 8 levels is defined by
a set of descriptors indicating the
learning outcomes relevant to
gualifications at that level in any
system of gualifications.

R T U I R R T R T O IR R

11-.; learning mummes
relevant to Level 3 are

= The learning outcomes

KNOWLEDGE

In the context of EQF, knowledge
it described as theoretical anddor
factual.

> basic general knowledge

=~ basic factual knowledge of a field of

work or studhy

. knowledge of facts, primciples, pro-

cesses and general concepts, in a
field of work or study

factual and thearstical knowledge
in broad contexts within a field of
work or studhy

8 B R B W OE BB E A B E SN R E NS R B E R R R R RN R EEE R EEEEEE N R BT RN SN RN RN R

SKILLS

Ir: the context of BEQF, skills are de-
scribed as cognitive {involving the
usze of logical, intuitive and creative
thinking) and pracrtical {involwving
manual dexterity and the use of
methods, materials, tools and in-
strurments).

basic skills required to carry owt
simple tazks

o basic cogmnitive and practical skills

required to use relevant information
in order to carry ocut tasks and to
solve routine problems= using simple
rules and tools

© arange of cognitive and practical

skills required to accomplish tasks
and saolve problems by selecting
and applying basic methods, toaols,
materials and imformation

-, a rarnge of cognitive and practical

zkills required to generate solutions
to specific problems in a field of
work or study

R B R R OFFROFEFER R FEEFEEFREFERYFEREE AR R EEEFEFEEEEE RGP EF R R RN

COMPETENCE

In thee context of EQF, competence is
described in terms of responsibility
and autonormy.-

— woork ar study under direct superwi=

st in a structured contaxt

= work or study under supervision

with some autonomy

' take responsibility for comipletion of

tasks in work or study

= adapt own behaviour to circum-

stances in solving problems

exercitse self-management withim
the guidelines of work or study coni-
texts that are usually predictable,
but are subject to change

= supervise the routine work of

others, taking some responsibality
for the evaluation and improvement
of weork or study activities



Purposes of the NQF

10.

11.

to put in place a system that will contribute to national economic,
social and cultural performance by encouraging the provision of
high quality education.

to encourage individuals to progress through the levels of the
education and training by improving access to qualifications,
clearly defining the avenues for achievement and generally
contributing to lifelong learning

to promote flexible pathways which assist people to move more
easily between education and training sectors and into the labor
market by providing the basis for recognition of prior learning. and
current competence,

to ensure flexibility to suit the diversity of purposes of education
and training

DEVELOPING
QUALIFICATIONS
FRAMEWORKS IN EU
PARTNER COUNTRIES

Modernising Education
and Training

Edited by JEAN-MARC CASTEJON,
BORHENE CHAKROUN, MIKE COLES,
ARJEN DEIJ and VINCENT McBRIDE

Credit transfer and work and life experiences

University of Jordan and Erasmus+
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NQFs can achieve the following:

they

SN X

provide a nationally agreed framework that guides and
reflects the agreement of stakeholders;

provide a context for the review, articulation and
development of existing qualifications

provide a context for the design of new qualifications

make explicit the purposes and aims of qualifications —
by their clear description through the articulation of
the learning outcomes, and by clarifying any rights to
professional practice and recognition associated with

A Framework for Qualifications of
The European Higher Education Area

them;

delineate points of integration and overlap between @
different qualifications and qualification types —

thereby positioning qualifications in relation to one Mamgosions

another and showing routes (and barriers) for
progression;

University of Jordan and Erasmus+
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NQF as drivers of change in that they can help to:

promote the attainment of qualifications SUE GRACE AND PHIL GRAVESTOCK

nationally and internationally, raise the awareness of
citizens and employers in relation to qualifications INCLUSION

facilitate and support learners and clarify all of the

educational opportunities available to them
MEETING THE NEEDS OF ALL STUDENTS

improve access and social inclusion

influence the reform of qualifications to reflect
changing societal needs, including the introduction of
new qualifications;

facilitate curricular change;

KEY GUIDES FOR EFFECTIVE TEACHING IN HIGH

support (autonomous) higher education institutions in
meeting their responsibilities to learners and other
stakeholders




WHAT ARE THE OBJECTIVES OF THE NQFs?

Human Recourses Development

Transparency

Lifelong and Continuing Education

Learning Assessment and Recognition

Labour market and Employer guidance

University of Jordan and Erasmus+

NQF fosters the development of the human
resources and facilitates the coordination of the
economical, social and employment policies.

Fostering of the transparency and access of the
qualifications designing, provision, assessment and
recognition processes.

Promotion of the development of lifelong learning
and continuing vocational training through
supporting all forms and ways of learning,

creating the conditions for the assessment and
recognition of all learning outcomes independently
from the ways of their acquisition.

The NQF provides information and guidance for
the persons entering the labour market or for
employers

34




Drawbacks responses

Their implementation is often not sufficiently resourced 25
Qualifications are always to be seen in the context of the institution that 18
issues them (an NQF cannot change this)
QFs are top down and do not engage the right stakeholders to ensure their 16
buy-in
Bureaucratising education 13
We do not yet really know if they can deliver on their intentions — There 9
are few successful cases
Other (*There is no specifications) 5

University of Jordan and Erasmus+
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Qualifications Frameworks - Going Global

@ NFQ Irish National Framework of Qualifications
® EQF European Qualifications Framework
® QF-EHEA Qualifications Framework for the European Higher Education Area

-+
+
Eurppean i i : i i
Qumrﬁuﬁms & _  cunoresn For further information consult: www.nfg.ie www.Q0Lie o
i.‘ F e Highar Education Arca Hational Framewark ar of e pean Union
T MTHETWW *

of Oualifications @aa 2015
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levels

v’ Levels are traditionally the key structural
elements on which many NQFs are built.
v’ Levels can be understood as: representing
a series of sequential steps, expressed in
terms of a range of generic outcomes,
against which typical qualifications can be
positioned.
v’ Levels are pragmatic constructs; they have
been developed over the years.
v Different countries take different
approaches
o in determining the number of levels,
o the ways in which levels are described,
o the range of outcomes spanned by
levels,
o the width and depth of levels

1

NFQ Levels NFQ Major Award-types

Level 1 Certificate

2

Level 2 Certificate

3

Level 3 Certificate
Junior Certificate

Level 4 Certificate
Leaving Certificate

Level 5 Certificate
Leaving Certificate

Advanced Certificate
Higher Certificate

Ordinary Bachelor Degree

Honours Bachelor Degree
Higher Diploma

Masters Degree
Postgraduate Diploma

Doctoral Degree
Higher Doctorate

University of Jordan and Erasmus+

EQF LEVEL 8

EQF LEVEL7

EQF LEVEL 6

EQF LEVEL 5
EQF LEVEL 4

EQF LEVEL 2

EQF LEVEL |

SECONDARY SECONDARY DIPLOMA
EQFLEVELS LEVEL OR VOCATIONAL DIPLOMA

DOCTORATE

ACADEMIC
LEVEL

MASTER MAINTENANCE

MANAGERS AND
SUPERVISORS,

VOCATIONAL
R TEACHERS

POST

UPPER
SECONDARY I/ \GHERNATIONAL DIPLOMA || MAINTENANCE
LEVEL TECHNICIANS
UPPER
HIGHER NATIONAL CERTIFICATE,
UPPER SECONDARY DIPLOMA

SECONDARY
LEVEL

MAINTENANCE

MECHANICS

SECONDARY SCHOOL
WITH NO DIPLOMA
PRIMARY SCHOOL

37
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THE SCOTTISH CREDIT AND
QUALIFICATIGNS FRAMEWORK

— Qualifications of Higher Scottish Vocational

AOWAMCED HIGHER
SCOTTIEH EACCALRURERTE

HIGHER

INTERMEDMATE 2
CREDST STAKDARD GRADE

INTERMEDMATE 1
EEMERAL STAMDARD ERADE

ACCESS ]
FOUKDATION STAMDARD ERADE

ACCESS 2

Arrcee |

HIEHER MATIOMAL
DIPLOMA

HIEHER MATTONAL
CERTIFICATE

CERTIFIGATE

INTEERATED MASTERS DEGREE / MBSTERS DECREE

PROFESSIDHAL
DEVELOFHENT AWARD

HATIORAL
PROGRESSION AWKARD

University of Jordan and Erasmus+

DOCTORAL DERREE

FOST CRADUATE DIFLOMA
FOST GRADUATE CERTIFICATE
HOWDURS DEGREE
ERADUATE DIPLOMA
ERAIUATE CERTIFICATE
BACHELORS 7 DROINARY DEEREE
GRADUATE DIPLOMA
ERADUATE CERTIFICATE

DIFLOMA OF HIZHER
EDUCATION

CERTIFICATE OF
HIGHER EDUCATION

scottish credit and
gualifications framewerk
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Credits and Workload

A credit framework is a way of valuing,
measuring, describing and comparing
learning achievement, and credits
themselves are a quantified means of
expressing the volume of learning based
on the acﬁievement of learnin
outcomes and their associated workload

Credits and levels are tools used to
represent learning and measure
learning volume

National credit frameworks can provide
the broad underlying principles to be
shared by higher education institutions
and their stakeholders,

a quantitative measure of all
learning activities that may
feasibly be required for the
achievement of the learning
outcomes (e.g. lectures,

seminars, practical work,
independent and private study,
placements, preparation of
projects, examinations
information retrieval, research,
examinations).

University of Jordan and Erasmus+ 39



NATIONAL QUALIFICATIONS FRAMEWORK FOR HIGHER EDUCATION IN TURKEY

(NQF-HETR)
HIGHER EDUCATION HIGHER EDUCATION st e
R HIGHER EDUCATION
QUALIFICATIONS QUALIFICATIONS
510600 | @&
_ DOCTORATE* 5
5 QF-EHEA - 3. LEVEL PROFICIENCY IN MEDICINE® 2
> EQF-LLL -8, LEVEL DOCTORATE IN ART :
S | 55-64 »
< QF-EHEA : 2. LEVEL MASTER'S DEGREE §
= EQF-LLL : 7. LEVEL (90-120 ECTS)® %
2 44 e
= : x
S QF-EHEA : 1. LEVEL BACHELOR'S DEGREE =
EQF-LLL : 6. LEVEL (240 ECTS)" =
24 ey =
QF-EHEA: SHORT CYCLE Asggeclgirs Rapssenill <
EQF-LLL: 5. LEVEL (120 ECTS)
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Credits at National Level are Introduces to achieve a range of objectives

NN X N N X X X X

to promote student mobility

to improve curriculum design and encourage flexible routes;

to facilitate the creation of diversity in national HE qualifications and institutions;
to promote the development of multiple HE entry and exit points;

to help encourage widening participation and LLL;

to improve the recognition of learning achievements including different modes;
to provide a reference point for the purpose of quality assurance and funding;

to assist in the clarification of information to all stakeholders;

to prevent overloaded curricula and undue burden on learners.




HOW MANY LEVELS THERE SHOULD BE IN THE NQF?

The quantitative and qualitative Employability: A Growing Challenge in Higher
Education

structure of the qualifications
levels depends on:

» needs for qualifications to Market Needs and Employability Challenges
meet the needs of changable |
Moving market ——————————
labour market needs and Facing employment W, i erciies
> th t f th d t' globalization dlﬁlcg(litles, studen;s
e Sys e m O e e uca |On = ;z::lu:v?rosirfyaar:a Universities have to face this growing
a n d tra | n | ng. New emerging passport to findajob | challenge anq to coqtribute to
words in Higher . ‘ the professional integration of students
. . Education: I —
> It IS d esira b I e that th e Ievels enterprises, Students and parents i Universities should provide their
. university-industry look for universities | gt dents with technical and professional
Of t h e N QF S h ou Id flt or partlnerst:‘ilps' which will :r(r)‘vic:)e ) skills but also with transferable skills
employability, students with the best | ('soft skills’) that can be transferred
corres po n d to the Ieve I S Of professionalization | skillsto be employable between different jobs and different

etc. N : , employment sectors.

Universjy oi Ior!an an! !rasmus+ ;!

the international QF.




HOW MANY LEVELS THERE SHOULD BE IN THE NQF?

The levels of the qualifications are the

essential elements of the NQF.
The quantitative and qualitative structure

[ University Education

\r_d

of the qualifications levels depends on: T Community Colleges
- needs for qualifications to meet the needs

|

of changable labour market
- the system of the education and training. Secondary Scool

- It is desirable that the levels of the National Academs";mc‘m" Tec}mal?eammm" -
Framework of Qualifications should fit or 7 [
correspond to the levels of the . :
international Qualifications Framework.

Semi-
skilled

Basic (Compulsory) Education

1

Pre-School Education

University of Jordan and Erasmus+ 43



Types of Education

* Formal education: the hierarchically structured, chronologically graded
'‘education system’, running from primary school through the university
and including, in addition to general academic studies, a variety of
specialised programmes and institutions for full-time technical and
professional training.

Non-formal education: any organised educational activity outside the
established formal system - whether operating separately or as an

important feature of some broader activity - that is intended to serve
identifiable learning clienteles and learning objectives.

Informal education: the truly Iifelon%(process whereby every individual
acquires attitudes, values, skills and knowledge from daily experience and
the educative influences and resources in his or her environment - from
family and neighbours, from work and play, from the market place, the
library and the mass media.

University of Jordan and Erasmus+ 44



Level |Description Academic and technical Education required Vocational

Training Level

L9 PhD and Doctorate degrees

L8 Post Graduate MPhil and Master Degrees

L7 Bachelor Degree, Higher (postgraduate) & Specialist

Professional Diplomas

L6 3-year Diploma after secondary education Technician

L5 2-year Diploma after secondary education

L4 Secondary Leaving High school (12th grade) with a Craftsman
certificate leading to University Education

L3 Leaving High school (12th grade) with a Skilled

certificate not leading to University Education
L2 Basic Till 10th Grade
L1 Till 6th grade Semi-skilled

Pe-school




The Qualification Descriptors

* The Descriptors offer generic statements of typical
expectations of achievements and abilities associated
with qualifications that represent the end of each of A
qgualification. :

* They are not meant to be prescriptive; they do not s smavot
represent threshold or minimum requirements and they
are not exhaustive; similar or equivalent characteristics
may be added or substituted.

* The descriptors seek to identify the nature of the whole SCQF LEVEL
qualification. DESCRIPTORS

* The descriptors are not subject specific nor are they
limited to academic, professional or vocational areas.

* For particular disciplines the descriptors should be read
within the context and use of language of that discipline.

knowledge and understanding — mainly subject-based;
practice (applied knowledge and understanding);
generic cognitive skills - e.g. evaluation, critical analysis;
communication, numeracy and IT skills; and

autonomy, accountability and working with others.
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SCOF Level 9

(Bacheaelors Daegraeas, SWO44 are exxamples of qualifications at this lawvel)

Characteristics

Knowledge and
understanding

The Tollowing descriptions are for guidance onlhy —
it is not expected that every polint will be covered

Demonstrate anddor work: with:

= A broad and integrated Enowledoge and undarstanding of the scope, main
areas and boundaries of a subject’ discipline.

= A crifical understanding of a selecton of the principal theories, principkes,
concepits and termi moloay.

= Knowledge that is detailed Iin some areas and/or knowledge of one
or more specialisms that are imnformad by forefront developmeants.

Practice: applied
Enowiledgs and

LUse a selection of the principal skillks, technigues, practices and/or materials
associated with a subject/discipline.

cognitive skills

understanding Use a few skills, technigues, practices anddor materials that are specialised or advanced.
Practise noutine methods of enqguirn andsor ressarch.
Practise in a range of professional level contexts that include a degree of
unpredictability.

Generic LUndertake critical analysis, evaluation andsor synthesis of ideas, concepts,

imnformation and issues.
Identity and analyse routine professional problems and issues.
Draw on a range of sources in making judgaments.

Communication,
ICT and
nmnumeracy skills

Use a range of noutine skills and some advanced and specialised skills in
support of established practices in a subject'discipline, for example:
= plake formmal and informal pressntations on standand/ mainstream topics

in the subject'discipline to a range of audiences.
= lse 3 range of IT applications fo support and enhance work.
= [mterpret, use and evaluate numerical and graphical data to achieve goals/argets.

Aubonmomy,
accountability
and workinag
with others

Exaercise aubornomy and initiatwve in some activities at a professional level.

Take some responsibility for the work of others and for a range of resources.
Practise in ways that take account of own and others" noles and responsibilities.
Work, under guidance, with gualiied practiioners.

Deal with ethical and professional issues in accordance with curmrent professional andSor
ethical codes or practices, seeking guidance whers appropriate.

University of Jordan and Erasmus+
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cognitive or knowing and thinking domain

Knowledge and
Thinking

knowledge, the ability to recall, understand, and
present information, including:
Evaluation - knowledge of specific facts,
-‘ - knowledge of concepts, principles and theories, and
- knowledge of procedures.

Analysis

University of Jordan and Erasmus+
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learning outcomes in the affective domain

v This domain is concerned with issues
relating to the emotional component of
learning and ranges from basic willingness
to receive information to the integration of
beliefs, ideas and attitudes.

v In order to describe the way in which we
deal with things emotionally, Bloom and his
colleagues developed five major categories:

Affective Domain
Feeling and Attitude

University of Jordan and Erasmus+



learning outcomes in the psychomotor domain

" The psychomotor domain
deals with manual or
physical skills.

" |t is the "doing" domain.

" The diagram outlines the
five levels in this domain

University of Jordan and Erasmus+ 50



learning outcomes in the Interpersonal domain

* The Interpersonal domain focuses on
people interacting with others.

* It takes on greater importance than Seeking offgiv
perhaps in the past.

g information

~ Proposing

interpersonal skills and responsibility, H

including the ability to:  Buildingand

= take responsibility for their own learning and Supporting
continuing personal and professional —
development,

= work effectively in groups and exercise
leadership when appropriate,

= act responsibly in personal and professional Disagreeing
relationships,

= act ethically and consistently with high moral

standards in personal and public forums. 4 Summarizing .

University of Jordan and Efasmus+ q
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Circle Outcomes ECTS Credits

The framework of qualifications for the European Higher

Education Area

Qualifications that signify completion of the Bachelor Degree

are awarded to students who:
1.

have demonstrated knowledge and understanding in a field of
study that builds upon their general secondary education, and is
typically at a level that, whilst supported by advanced textbooks,
includes some aspects that will be informed by knowledge of the
forefront of their field of study;

can apply their knowledge and understanding in a manner that
indicates a professional approach to their work or vocation, and
have competences typically demonstrated through devising and
sustaining arguments and solving problems within their field of
study;

have the ability to gather and interpret relevant data
(usually within their field of study) to inform judgments
that include reflection on relevant social, scientific or
ethical issues;

can communicate information, ideas, problems and
solutions to both specialist and non-specialist audiences;
have developed those learning skills that are necessary
for them to continue to undertake further study with a
high degree of autonemyefordan and Erasmus+

Typically
include 180-
240 ECTS
credits
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Circle Outcomes ECTS Credits

The framework of qualifications for the European Higher

Education Area

Qualifications that signify completion of the Master Degree Tyr:icdally
are awarded to students who: |1n2cOuECeTS;0-
1. have demonstrated knowledge and understanding that is founded credits, with a

upon and extends and/or enhances that typically associated with the =~ minimum of
first cycle, and that provides a basis or opportunity for originality in fﬁeclfvdéltiit
developing and/or applying ideas, often within a research context; the 2nd cycle
can apply their knowledge and understanding, and problem solving

abilities in new or unfamiliar environments within broader (or

multidisciplinary) contexts related to their field of study;

have the ability to integrate knowledge and handle complexity, and

formulate judgments with incomplete or limited information, but that

include reflecting on social and ethical responsibilities linked to the

application of their knowledge and judgments;

can communicate their conclusions, and the knowledge and rationale
underpinning these, to specialist and non specialist audiences clearly

and unambiguously;

have the learning skills to allow them to continue to study ina

manner that may be largely self-directed or autonomous

University of Jordan and Erasmus+
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The framework of qualifications for the European Higher Education
Area

Circle Outcomes ECTS
Credits

Qualifications that signify completion of the third are awarded to students who: Not

1. have demonstrated a systematic understanding of a field of study and mastery specified
of the skills and methods of research with that field;

2. have demonstrated the ability to conceive, design, implement and adapt a
substantial process of research with scholarly integrity;

3. have made a contribution through original research that extends the frontier
of knowledge by developing a substantial body of work, some of which merits
national or international refereed publication;

4. are capable of critical analysis, evaluation and synthesis of new and complex
ideas;

5. can communicate with their peers, the larger scholarly community and with
society in general about their areas of expertise;

6. can be expected to be able to promote, within academic and professional
contexts, technological, social or cultural advancement in a knowledge based
society.

University of Jordan and Erasmus+



Higher Education LEVELS - Irish National Framework of Qualifications

LEVEL 6

LEVEL7

LEVEL 8

LEVEL 9

LEVEL 10

Specialised knowledge
in a broad area

Specialised knowledge
across a variety of

An understanding of
theory, concepts and

A systematic
understanding of

A systematic
acquisition and

Knowl gdgg areas methods pertaining to knowledge, at, or understanding of a
Breadth a ﬁelt_j (or fields) of informed by, the substantial b-oz?y o_f
learning forefront of a field of knowledge which is at
learning the forefront of a field
of learning
Some theoretical Recognition of Detailed knowledge A critical awareness of | The creation and
concepts and abstract limitations of current and understanding in current problems interpretation of new
Knowl gdgg thinking, with knowledge and one or more and/or new insights, knowledge, through
Kind significant familiarity with specialized areas, generally informed by original research, or
underpinning theory sources of new some of it at the the forefront of a field | other advanced
knowledge; current boundaries of of learning scholarship, of a
integration of the filed(s) quality to satisfy
concepts across a review by peers
variety of areas
Demonstrate Demonstrate Demonstrate mastery Demonstrate a range Demonstrate a
comprehensive range specialized technical, of a complex and of standard and significant range of
Know-how of specialise skills and | creative or conceptual | specialized area of specialized research or | the principal skills,

. toals skills and tools across study skills and tools; equivalent tools and techniques, tools,
and Skill an area of study use and modify technigues of enquiry practices and/or
Range advanced skills and materials which are

tools to conduct associated with a field
closely guided of learning; develop
research, professional new skills, techniques,
or advanced technical tools, practices and/or
activity materials
Formulate responses Exercise appropriate Exercise appropriate Select from complex Respond to abstract
to well defined judgement in judgement in a and advanced skills problems that expand
Know-how abstract problems planning, design, number of complex across a field of and redefine existing

. technical and/or planning, design, learning; develop new | procedural knowledge
and Skill supervisory functions technical and/or skills to a high level,
Se]ecﬁvjfy related to products, management including novel and

services, operations or | functions related to emerging techniques
processes University of || @r@ducts,cservicgsus+

operations ar
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Act in a range of
varied and specific
contexts involving
creative and non

Utilise diagnostic and
creative skills in a
range of functions in a
wide variety of

Use advanced skills to
conduct research, or
advanced technical or
professional activity,

Act in a wide and
often unpredictable
variety of professional
levels and ill-defined

Exercise personal
responsibility and
largely autonomous
initiative in complex

CﬂmPETEﬂ"-‘-E routine activities; contexts accepting contexts and unpredictable
Context transfer and/or accountability for all situations, in
technical or creative related decision professional or
skills to a range of making; transfer and equivalent contexts
contexts apply diagnostic and
creative skills in a
range of contexts
Exercise substantial Accept accountability Act effectively under Take significant Communicate results
personal autonomy for determining and guidance in a peer responsibility for the of research and
and often take achieving personal relationship with work of individuals innovation to peers;
responsibility for the and/or group qualified practitioners; | and groups; lead and engage in critical
CﬂmPETEHCE work of others and/or outcomes; take lead multiple, complex | initiate activity dialogue; lead and
Role for allocation of significant or and heterogeneous originate complex
resources; form, and supervisory groups social processes
function within responsibility for the
multiple complex and work of others in
heterogeneous groups | defined areas of work
Learn to evaluate own | Take initiative to Learn to act in Learn to self-evaluate Learn to critique the
learning and identify identify and address variable and and take responsibility | broader implications
COMPETEHCE needs within a learning needs and unfamiliar learning for continuing of applying knowledge
Learnin g to stru_ctured Iearnin_-_:; intere_zct effectively ina | contexts; Iear_n to academic/professional | to particular contexts
environment; assist learning group manage learning tasks | development
Learn others in identifying independently,
learning needs professionally and
ethically
Express an Express an Express a Scrutinise and reflect Scrutinise and reflect
internalized, personal internalized, personal comprehensive, on social norms and on social norms and
COMPETEHCE world view, reflecting world view, internalized personal relationships and act relationships and lead
In nghf engagement with m_anifestinq solidarity w:::rlt_:lview, o to change them action to change them
others with others manifesting solidarity
with others

University of Jordan and Erasmus+
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Towards a National Qualifications Framework for Jordan — NQF-J

ENQA is currently involved as a partner in the Erasmus+ project

“Towards a National Qualifications Framework for Jordan” (NQF-

J) coordinated by the Universitat de Barcelona (UB).

The project has received funding under the Key Action 2:
Cooperation for innovation and the exchange of good practices,
Capacity-building in higher education sub-programme

ENQA

EUROPEAN ASSOCIATION
FOR QUALITY ASSURANCE
IN HIGHER EDUCATION

Target groups

Project’s main target group is the
teaching staff, administrative staff,
students, trainees, technical staff,
librarians, key stakeholders in areas of

education and employment related to HE.

PARTNERSHIP

The partnership of the project involves 16
partners: Universitat de Barcelona as the
coordinator, the Ministry of Higher Education and
Scientific Research of Jordan, the Higher
Education Accreditation Commission (HEAC), the
Association of Arab Universities, University of
Jordan, Princess Sumaya University for
Technology, Yarmouk University, Mutah University
Ltd, Hashemite University, the German Jordanian
University, University College Cork, the National
Agency for Quality Assessment and Accreditation
of Spain (ANECA), Quality and Qualifications
Ireland (QQlI), Tallinn University of Technology,
Estonian Qualifications Authority-Kutsekoda and
ENQA.



LIST OF 142 COUNTRIES CONSIDERING, DEVELOPING OR IMPLEMENTING
QUALIFICATIONS FRAMEWORKS

Albania; Angola; Antigua & Barbuda; Argentina; Armenia; Australia; Austria; Azerbaijan;
Bahrain; Bangladesh; Barbados: Belarus; Belgium: Benin; Belize; Bhutan; Bosnia and
Herzegovina; Botswana; Brazil; Brunei Darussalam; Bulgaria; Burkina Faso; Cabo Verde;
Cambodia; Canada; Chile: Colombia; Cote d’lvoire; Croatia;: Cyprus (and Northern Part of
Cyprus); Czech Republic;: Denmark; Dominica; Egypt; Eritrea; Estonia; Ethiopia; Finland;
France: Georgia; Germany; Ghana: Greece; Grenada; Guinée:; Guinée Bissau:; Guyana; Haiti;
Hong Kong; Hungary; Iceland; India; Indonesia; Ireland; Israel; Italy; Jamaica; Jordan;
Kazakhstan: Kiribati; Korea; Kosovo; Kuwait; Kyrgyzstan: Lao People’s Democratic
Republic; Latvia; Lebanon; Lesotho; Liberia; Lithuania; Luxembourg; Madagascar; Malawi;
Malaysia: Maldives; Mali; Malta; Mauritius; Mexico; Montenegro; Montserrat; Occupied
Palestinian Territories; Morocco; Mozambique; Myanmar; Namibia; Netherlands; Nepal;
New Zealand; Niger; Nigeria; Norway; Oman; Pakistan; Papua New Guinea; Peoples
Republic of China; Philippines; Poland; Portugal; Republic of Moldova; Romania; Russian
Federation; Saint Lucia; Samoa; Serbia; Senegal; Seychelles: Sierra Leone; Singapore;
Slovakia; Slovenia; Somalia (Somaliland); South Africa; Spain; St. Kitts & Nevis; St. Lucia; St.
Vincent and the Grenadines; Suriname; Swaziland; Sweden; Switzerland; Tajikistan;
Thailand: The Bahamas: The Comoros; the Democratic Republic of Congo; The former
Yugoslav Republic of Macedonia; The Gambia; Timor-Leste; Togolese Republic; Tonga;
Trinidad & Tobago; Tunisia; Turkey; Tuvalu and Vanuatu; Ukraine; United Arab Emirates;

United Kingdom; United Republic of Tanzania; Viet Nam; Zambia; Zimbabwe.

With thanks to Arjen Deij, ETF




The wider objective of NQF-J

e To support the structural reform of the higher
education s¥stem in Jordan, develop a qualifications
framework for higher education in line with national

rioi‘ities, and implement at different institutional
evels.

* shall provide a QF for higher education for
implementation at institutional level and,
importantly, set up the basis for a comprehensive

NQF, and thus endeavours to establish an NQF Implementing National
model that identifies the generic expectations of all CualficaiSilgicnovorks Aace
levels of higher educational programmes.

* These will be expressed as learning outcomes, e Young ond

Stephanie Matseleng Allais

mainly based on knowledge, skills and competences.
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Levels and Standards

* he standards of qualifications at each level
will be created and established through a -y
number of activities in which descriptors LT specalie
will be determined, along with appropriate Universities Higher Colleges of
QA processes, by all stakeholders in higher Tecknology (HCT)
e d u Cati on. | | Technologists
* The methodology for setting and assurin SR— | “
the qualificatior‘ﬁJ> Ltandards will be ; T | iedSeondn
disseminated among academic institutions, sy ) '
government agencies responsible for QA — "} Technicians
and accreditation, and a wide spectrum of
sta ke h 0O I d ers. Basic Education “.\
(10 years) ‘,
Skilled
Diploma Kindergarten Semi ikjlled
Bachelor (2 years) Workforce

High Diploma
Education System outputs for the workforce
Master

Doctoral



NQF-J and International Norms e

TEMPUS

* The project will clearly demonstrate the
standards of Jordanian higher education awards
and their national comparability.

* Through rigorous comparison with other national
QFs, the project will demonstrate comparability
of Jordanian higher education wider awards with =
international norms and expectations, thus
supporting mobility and employability.

* |[n particular, its compatibility against the

HIGHER EDUCATION IN

JORDAN

Framework for Qualifications of the European I Currens chalemges and neads
Higher Education Area (FQ-EHEA) and also o o Booana Process
against the European Qualifications Framework - Tempus

- Erasmus Mundus

( E QF) Wi | | b e d e m O n St rated . 1V. Bibliographical references and websites
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NQF-J project :Specific objectives

In order to achieve its overall aim, the project will have the following specific
objectives:

* Strengthen and support national and institutional capacities for developing a

national qualification framework in HE,

Create a model for a Jordanian national qualification framework and the develop
statements at sectorial levels based on learning outcomes,

Build the capacity of higher education institutions to produce and assess learning
(dnytqolmes that are based on descriptors related to different educational
isciplines,

Pilot the new national qualification framework at partner universities,

Implement the national qualification framework within the higher education
sector at the level of study programs,

Self-certificate the higher education levels of the national qualification framework
against the European framework.




Diploma Supplement (DS)

Implementation of the No Dioloma Subblement
Diploma Supplement P PP

National Qualification Framework (NQF)

X Not yet started formally.
Step 1: Decision taken. Process just started.

Step 2: The purpose of the NQF has been agreed and the process is
under way including discussions and consultations. Various committees
have been established.

Stage towards _ _
establishing a National Step 3: The NQF has been adopted formally and the implementation

has started.

Step 4: Redesigning the study programmes is on-going and the process
is close to completion.

Step 5: Overall process fully completed including self-certified

compatibility with the Framework for qualifications of the European
Higher Education Area.

Qualification Framework




The centrality of trust to qualifications : The Golden Rules

111

The success of a qualifications framework may be measured
by the extent to which its standards and qualifications are
valued and used. Unless providers offer them, and unless
committed employers understand and demand them,
standards and qualifications per se will be inert and
disregarded

Thus a qualifications framework cannot stand on its own but
needs to be embedded in both the provider community and
the communities of users.

Trust, which is closely allied to credibility and acceptance, is
an essential attribute of successful qualifications anywhere,
whether conventional or otherwise.

If outcomes-based qualifications are too far removed from
the contexts where learning is done or where qualifications
are put to use they will be rejected or ignored

2-WAY
COMMUNICATIONS

TRUST

SHARED GOALS

HISTORY OF
PROMISES KEPT



Part 2: The Diploma Supplement
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Diploma Supplement (DS)

v' The DS is a document issued to all students by
higher education institutions (HEIs) on the successful
completion of any higher education qualification.

v' It describes the qualification they have received in a
standard format that is designed to be easily
understood and straightforward to compare.

Guide to

The Diploma
and accurate judgements about the qualification Supplement

v The stakeholder should be able to make informed
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CPQ

ECVET REFERNET
i

lECCﬂS

UK NARIC EUROPASS
4 B

HOME INDIVIDUALS ORGANISATIONS NEWS EVENTS USEFUL LINKS

4 4

The DS model was developed
by the European Commission,
Council of Europe and
UNESCO/CEPES.

Its purpose is to provide a
supplementary explanation of
the qualification in order to
improve the international
‘transparency’ and fair
academic and professional
recognition of qualifications
(degrees, diplomas,
certificates, etc).

The name DS derives from the
European practice of referring
to any qualification generically
as a ‘diploma’

o ::i:i A

ECCTIS > Europass > Individuals > Diploma Supplement
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Legal notice Cookies Contact on Europa Search on Europa English (en) w

Q

EDUCATION AND TRAINING

Supporting education and training in Europe and beyond

Home Policies ¥ Initiatives ¥ Updates ¥ Resources ¥ Contact

* The DS contains information on the nature,
level, context, content and status of the
studies that were undertaken and successfully
completed by the student.

D | ploma Su pplement * DS places the qualification in the context of the

structure of the higher education system
within which it was issued.

European Commission > Education and training > Diploma Sug

* The DS is composed of eight information
sections that comprise the DS presented in a

What is it? formal form.
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DS and Students

The DS provides students with

* information relating to their &gg R —
. mversny 0 ege upiin
prO ramme Of Stu y that IS DUBLIN  An Coldiste Ollscoile, Baile Atha Cliath ~

easily understood. '\;v]
* It provides an accurate

eadomicwork and oM UCD > STUDENT DESK 1o s e

competences acquired that may
be relevant for further study
and employment opportunities
abroad.

* The DS will improve the world-
wide acceptance of the
qualifications.

* The benefits to students can be
summarised as having their
qu aliﬁcation S Objectively and HOME OFFICIAL DOCUMENTS FEES & GRANTS OTHER SERVICES ASSESSMENT/ EXAMS USEFUL LINKS
fairly judged on the basis of
their achievements.

CONTACT US

OPENING HOURS
A-Z SEARCH
FAQ

Tweets
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. The DS respects national and

DS and the HE| institutional autonomy while

offering a common framework
which is accepted all over.

. It aids credential evaluators and
National Research University of m HalyioHanbHbIA HeenegoBaTenb ekt mp r_o.ve S J u d gemen tsa b out
~\ . /
} M I E T Electronic Technology @ yhgepcer "MAST" qua I Ifl cations.

aer) - The decision- making process for
W admissions or exemptions is
simplified.

It raises the visibility of the
institution and its qualifications
abroad and promotes the
employability of its graduates at
national and international level.

It helps save time and resources

Foreign Affairs » European Diploma Supplement in the lon ger term by P rovi d in g
0 About University answers to recurrent q uestions
Ot The Councilof Europe jointly with the UNESCO developed the form of specified Diploma Supplement for the European countries and the USA pu t to institutions.
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DS and Employers

* it provides detailed information on the
nature, content and professional recognition
of qualifications.

* |t can be used in conjunction with the
individual’s curriculum vitae to help provide
a rounded picture of any job applicant.

* Employers gain better insights into
qualifications.

=== and interests related to making a

University of Jordan and Erasmus+

Personal, Social, and
Technical Competencies for

Employment
T

Identify and explain personal assets

career choice.
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Section 1 information identifying the Holder of the Qualification

1.1 Student Name — The student’s name as recorded by | —————
the University of Southampton at =G
the tlme Of the awa rd 1.1 Family Name(s) / Surname(s):

IOTHER

1.2 Date of Birth — The student’s date of birth 1.2 Given Name(s) / First Names (s):

ANNE

1.3 Student ID—  The student’s University of

1.3 Date of Birth (day/month/year):

Southampton identification 570171550

NUM be r 1.4 Student identification humber or code (if available):

9991111

1.4 HESA ID — the student’s Higher Education Statistic

Agency identification number
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Section 2 :Information Ildentifying the Qualification Awarded

In the field(s) of the major field(s) of study (disciplines) t
2.3 with the classification of the classification achieved (i.e. First (
Lower Division, Third, Pass, Distinction
24 Awarding institution the University of Southampton is a Unit
government grants and tuition fees
2.5 Teaching campus the University has a number of campus
based for the majority of their teaching
2.6

Language(s the language(s) in which the majority o
mstructlon/examlnatlon

Date Awarded the date on which the student was awa

Date of Admission the date of the term in which the stude

Date of Leaving the date the student completed their prC
assessment was completed

“ Qualification the full name of the qualification awarded, for example Bachelor of Arts, Bachelor of Science,
Achieved 2 INFORMATION IDENTIFYING THE QUALIFICATION
2.2 ot

2.1 Name of qualification and (if appplicable) title conferred:

I Bachelor of Science

2.2 Main fields(s) of study for the qualification:

Mathematics

2.3 Name and status of awarding institution (in original
language):

| Bournemouth University

2.4 Name and status of institution (if different from 2.3)
administering studies (in original language):

as section 2.3

2.5 Language of instruction/examination:

English

University of Jordan and Erasmus+
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Section 3 information on the level of the qualification

Programme
Level

Length of
Programme

Access
requirements

The programme level represented on the Diploma Supplement is either Undergraduate or
Postgraduate Taught, as relevant to the programme of study. Standard undergraduate programmes
are 3or 4 academic years in length and lead to (Bachelor) degree (e.g. BSc, BA, BN, BEd, BEng)
typically or integrating award in an Integrated Masters (e.g. MEng, MChem) respectively,.

Standard postgraduate taught programmes are 1 calendar year in length and lead to a Masters (e.g.
MSc, MA, MEd) degree.

the standard length of the programme of study for a full-time student. Where a student follows the
programme part time, typically every one year of full time study is replaced by two years of part-
time study

The University admits students on their individual merit. For an undergraduate programme of
study candidates who have achieved current UK qualifications must satisfy the relevant School and
specific programme requirements. These requirements are published annually on the University
website and in the undergraduate prospectus. Candidates will normally be expected to have passed
the General Secondary Certificate.
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Section 4:INFORMATION ON THE CONTENTS AND RESULTS GAINED

4.1 Mode of study:

4.2 Programme requirements:

The mode of study refers to how the programme was undertaken e.g. full-
time, part-time, intermittent/sandwich, e-learning, distance, including
placements etc

provide details of the learning outcomes, knowledge, skills, competencies
and stated aims and objectives associated with the qualification. This
information, which relates to outcomes rather than procedures of learning,
will increasingly be the key basis on which qualifications are assessed

provide details of the regulations covering the minimum requirements to
secure the qualification, e.g. any compulsory components or compulsory
practical elements, whether all elements have to be passed simultaneously,
any thesis/dissertation regulations etc. Include details of any particular
features that help define the qualification, especially information on the
requirements for successfully passing it
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4.3 Programme details

Give details of each of the individual elements or parts of the qualification and their weighting.
For institutions that issue transcripts of studies, it will be sufficient to include the transcripts.
List the actual marks and/or grades obtained in each major component of the qualification.
Entries should be as complete as possible and in accordance with what is normally recorded at
the institution concerned. Cover all examinations and assessed components and/or fields of
study offered in examination, including any dissertation or thesis. Indicate if the latter were
defended or not

4.4 Grading scheme and,
if available, grade
distribution guidance:

Provide information on the grading scheme and pass marks relating to the qualification e.g.
marks are out of a possible 100% and the minimum pass mark is 50%. Tremendous variations in
grading practices exist within and between different national higher education institutions and
countries. A mark of 70% in some academic cultures is highly regarded whilst in other countries
it is regarded as average or poor. Information on the use and distribution of grades relating to
the qualification in question should be included. If more than one grading scheme is used, e.g.
in the case of joint degrees, information should be provided on all schemes used for the
qualification in question.

4.5 Overall classification
of the qualification (in
original language):

indicate the overall classification for the final qualification i.e. First Class Honours Degree,
Summa Cum Laude, Merit, Avec Distinction etc
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Section 5:INFORMATION ON THE FUNCTION OF THE QUALIFICATION

5.1 Access to
further study

5.2 Professional
status
(if applicable):

Indicate if within the country of origin, the qualification normally
provides access to further academic and/or professional study,
especially leading to any specific qualifications, or levels of study
e.g. access to Doctoral studies in Germany. If this is the case,
specify the grades or standards that have to be obtained to allow
progression. Indicate if the qualification is a terminal (end) award
or part of a hierarchy of awards

Give details of any rights to practise, or professional status
accorded to the holders of the qualification, in accordance with
national legislation. What specific access, if any, does the
qualification give in terms of employment or professional practice
and indicate which competent authority allows this. Indicate if the
qualification gives access to a ‘regulated profession

University of Jordan and Erasmus+
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SECTION 6:ADDITIONAL INFORMATION

6.1 Additional
information

Add any additional information not included above but
relevant to the purposes of assessing the nature, level and
usage of the qualification e.g. whether the qualification
involved a period of study/training in another institution/
company/country or, include further relevant details
about the higher education institution where the
qualification was taken. If the qualification is a joint or
double/multiple degree, or if it was earned under a
transnational or borderless education arrangement, this
should be noted here.

6.2 Further
information
sources

Indicate any further useful information sources and
references where more details on the qualification could
be sought e.g. the department in the issuing institution; a
national information centre; the European Union National
Academic Recognition Information Centres (NARIC); the
Council of Europe/UNESCO European National
Information Centre on Academic Recognition and Mobility
(ENIC) and relevant national sources,

6.1. Additionnal information / Informations
supplémentaires

Part of the studies were completed under the diploma of science
regime (8 semesters) and have been validated within the
Bologna process in order to obtain the new title (bachelor). The
holder of the diploma expressly asked to join the Bologna
process or has been integrated automatically

Une partie des études a été effectuée sous le régime du
dipldme en sciences (8 semestres) et a été validée dans le
cadre du premier titre prévu par le modele de Bologne
(baccalauréat universitaire). Le/la titulaire du dipldme a fait la
demande expresse de passer dans le modéle de Bologne ou y
a été intégré automatiquement

6.2. Further information sources / Sources
d'informations supplémentaires

« Office of the Dean of the Faculty of Science / Décanat de la

Faculté des Sciences
Rue Emile-Argand 11, CH-2007 Neuchatel, # +41 32718 21 00

E-mail secretariat sciences@unine.ch, Web
www.unine ch/sciences.
« For any question regarding the programme requirements
o Pour toute question relative aux exigences de la filiére
d'études
« Academic Office / Service académique
Av. du 1er-Mars 26, CH-2000 Neuchatel, # +41 32 718 10 00

E-mail service academique@unine.ch, Web www.unine.ch/

« For any question regarding the access to studies at the
University of Neuchatel

« Pour toute question relative a laccés aux etudes a
I'l Iniversitd dea Nauchatel




SECTION7: CERTIFICATION OF THE SUPPLEMENT

Access requirement

Admission to a college of education requires one of the following secondary school leaving
examinations or comparable qualifications: studentereksamen (Upper Secondary School Leaving
Examination); hgjere forberedelseseksamen (hf) (Higher Preparatory Examination); hgjere
handelseksamen (hhx), (Higher Business Examination); hgjere teknisk eksamen (htx) (Higher
Technical Examination).

Contents and Results Gained

7.1 The date the Diploma Supplement was
issued. This would not necessarily be e o, squlnt of 240 ECTs gt s st s

teaching practice periods and project periods including tutorials. The education comprises the

the same date the qualification was
q 1. The educational subject areas (“Theory of Education”, “Psychology”, “General Didactics”
(“Educational Philosophy”) and “School and Society” (“Sociology of Education”).
2.  Religious Studies and Philosophy
a Wa rd e d . 3. Teaching Practice
4.  Four specialized subjects: All students must choose either Danish or Mathematics.
The additional 3 subjects must be chosen from among the following:
A. Humanities:
Danish, English, German, French, History, Christian Studies/Religious Studies, Social
Science, Danish as a Second Language
B.  Natural Sciences:

7.2 The name and signature of the official
certifying the Diploma Supplement. C Cmmenn

Art, Woodwork (Crafts and Design), Textile Design, Physical Education, Home
Economics, Music
5.  Optional Subjects:

7.3 The official post of the certifying o
individual.

- and some other courses

The Function of the Qualification

Access to further study

A completed teacher’s education gives access to further studies in the same field, typically a
Master’s programme or, on certain conditions, a specific candidatus programme.

7.4 The official stamp or seal of the
institution that provides it il ik e - et b ey

Professional status

and continuing training.

authentication of the Diploma
Supplement.

Certification of the supplement

Issued on 24 June 2005 G == ’/(w\/

Peter Norrild, Principal "‘\
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SECTION 8:INFORMATION ON THE
NATIONAL HIGHER
EDUCATION SYSTEM

information on the higher
educational system:

its general access
requirements;

the national qualifications
framework (where
applicable),

types of institution

the quality assurance or
accreditation system.

8. INFORMATION ON THE NATIONAL HIGHER EDUCATION SYSTEM

The Basic Structure of the Turkish National Education System consists of four main stages s pre-school eduucation, primaty education, secondary education and
higher education

Pre-school education consists of non-compulsory programmes whereas primary educationis  compulsory 8 year programme foral children beginning from the age
of 6, The secondary education system includes “General High Schools” and *Vocational and Technical High Schools”.

Higher Education i defined as all post-secondary programmes with a duration ofat least two years, The system consists of universcies stae and non-profit founda«
tion) and other types of higher education institutions (police and militry academies and foundation vocational schools). Each university consists of faculties and schools
offering First Cycle (Bachelor' level) programmes (240 ECTS), two year vocational higher schools offering Short Cycle (Associae's level) programmes (120 ECTS) of
2 srictly vocational nature and also graduate schools administering graduatc programmes

"The Higher Education Law No. 2547 the main law, which governs the higher education in Turkey. All universiies (both stae and non-profit foundation) are subject
o the same law and regulations/rules. Al state and non-profit foundation niversites are founded by Law. The Higher Education System is regulated by the Couneil of
Higher Education (Yuksek Ogretim Kurulu-YOK) established in 1981, the Council regulates the activities of higher cducation institutions with respect t research,
governing, planning and organization.

Admission to higher education is based on a nation-wide Student Selection Examination (OSS). The examination is held once a year and is administered by the Assess-
ment Selection and Placement Center (OSYM). Candidates g access o instiutions of higher education based on their composite scores consisting ofthe scores on the
sclection examination and their high school grade point averages

Graduate level ofstudy consists of the Second Cycle (Master's Degree) and the Third Cycle (PhD/Doctorate Degree) programmes. There are two types of Master's
programmes: with or without athesi. The Master's programmes with a thesis have 120 ECTS and consistof a minimum ofseven courses, with a minimurm of 21 national
credits*, one seminar course, and athesis, The seminar course and thesis are non-credit and graded on a pass/fil basis. The duration of the Master's programmes with a
thesis is four semesters, Non-thesis Master's programmes have 90 ECTS and consist of 2 minimum of 10 courses with a minimum of 30 national credits and a non-credit
semester project. The semester projec i graded on a pass/fl bass. Duration of the non-thesis Master's programmes is three semesters. PhD programmes have 240
ECTS and duration of cight semesters which consists of completion of aminimum ofseven courses, with a minimun of 21 nationalcredits, passing  qualifying cxamina-
tion, preparing and defending a doctoral dissertation, Specialzation in Medicine acceped as equivalent to third cycle programmes are carred out within the faculties of
medicine, university hospitals and the training hospitals owned by the Ministry of Health.

Since 2003, a change in the 1996 Regulations on Graduate Education allows Bachelor's degree holders to PhD programmes if their performance at the Bachelor's
degree lovelis excepionally high and their application is apprved. For these students,the theoretical part of the PAD programmes consists of a minimum of 14 courses,
with a minimum of 42 national credits.

*The nationalcredit system is based on contact howrs (. theoretical or practical hours per week). 1.0 crdit stands for each hour of lecture a week and 0.5 credit stands

for each hour of laboratory or practical a week.

GENERAL STRUCTURE OF THE TURKISH EDUCATION SYSTEM

N Third Cycle (Doctorate Degree)
Ph.D. Programmes, Specialization in Medicine)
PN 7 z
E
M 3
J
\ 2
Sccond Cyele
(Master's Degree, ﬁ
23 <)
1 g
AR IEIR :
First Cycle g £ E £
' (Bachelor's Degrec) g § i 3
- -
. >Z
i
; , g%
Vocational snd Teehn General ligh Schools 9
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Primary Education

) Pre-school Education

NB -
high can

Since 2003, the Bachelor's degree holders whose performance at Bachelors leve s exceptionally
st direcly o the Doctoral level programmes
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DipLoMA
SUPPLEMENT Sirnak University

This Diploma Supplement follows the mode! developed by the European Commission, Counci of Europe and UNESCOICEPES. The purpase of the supplement
st provide sufficient independent data to improve the intermational ‘transparency” and fair academic and professional recognition of qualfications{diplomas,
degrees, ceriicates, elc.). It is designed to provide adescription of the nalure, leve!, context, content and the status of the studies tha were pursued and success-

iy completed by ‘named on the orig: Ul ch lement d. be free from any i equivalence
stalements or suggestions about recognition. Information in all eight sections should be provided. Where informationis nol provided, an explanation should give

the reason why.

Simak Universit e 7 A
‘3000‘5.7!\3&(‘1'\2«_»‘ DirLoMA
SUPPLEMENT

Tel:04862168241 45
Faks:04862163285

Diploma Date: 04/06/2012_Diploma No :

1. INFORMATION IDENTIFYING THE HOLDER OF THE QUALIFICATION
1.1 Family Name(s)
1.2 Given Name(s)
1.3 Place and Date of Birth
1.4 Student Identification Number

2. INFORMATION IDENTIFYING THE QUALIFICATION
2.1, Name of the Qualification
Gocuk Geligimi
2.2. Main field(s) of study for the qualification
Child Development
2.3. Name and Status of Awarding Institution
$inak University, a state university
$irnak Universitesi, devlet iiniversitesi
2.4, Name and Status of Institution Administering Studies
Same as 2.3
25.L of I ion/Exami
Turkish

3, INFORMATION ON THE LEVEL OF THE QUALIFICATION
3.1. Level of Qualification
Short Cycle (Associate's Degree)
3.2. Official Length of Program
2 years (2 semesters per year, 16 weeks per semester, 120 ECTS credits)

3.3. Access Requirement(s)
*High school diploma, -
* Placement through a nation-wide Student Selection Examination (0SS).

4. INFORMATION ON THE CONTENTS AND RESULTS GAINED
4.1. Mode of study
Full-time
4.2, Program Requirements
Requirements: A student is required to complete the designated programme of courses and (o have a minimum
GPAof 2.00/4.00and no FD, FF, DZ or YZ grades
Objectives
* To prepare activities appropriate for child's cognitive and emotional development
*To plan and to practice games, animations, musical activities and dramas.
*To use, communication lechniques correctly while maintaining human relations.
*To use, to prepare and to maintain equipments, materials and documents in a workplace environment.
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Diploma Supplement Label

The European Commission awards the
Diploma Supplement Label from 2012 to 2015 to:

AMERICAN COLLEGE

The institution has committed itself to the rigorous application of the
Diploma Supplement
and has proven excellence in its implementation.

For the European Commission
l Brussels, January 2013 ﬂ
Jordi\CureLL GOTOR Brian HoLmEes
Director foy Lifelong Learning Acting Director, Education, Audiovisual & Culture

European Commission . Executive Agency
Education and
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This Digloma Supplement model was developed by the European Commission, Coundil of Euwrope and UNESCO/CEPES. The purpose of the
supplement is bo provide sufficient independent data to improve e intemational ‘transparency’ and fair academic and professional recognition
of qualifications (diplomas, degrees, cerfificates eic.). It is designed fo provide a descripfion of the nature, level, contexd, condent and siafus of
the shudies that were pursued and sweccessfuly completed by the indiidual named on the original gualificaton bo which his supplement is
appended. [t should ke free from any value judgements, equivalence siatements or suggestions about recognition. Information in al sight
seclions shodd ke peovided Where informafion Enot provided, an explanation  shoud give the reason why

29 AMERICAN COLLEGE

DIPLOMA SUPPLEMENT

hitpcVec europa.ew'educationpoliciesrec_gqualrecogribion/ds_en pof

13

21

3

a3

41

1. INFORMATION IDENTIFYING THE HOLDER OF THE QUALIFICATION

Family name{s) 12  Given nameis)

AMOREOU Hagne

Diate of kirth (ddimmiyyyy) 14 Shedent identification number or code (f available)
12081972 20051003

2. INFORMATION IDENTIFYING THE QUALIFICATION

Name of qualfication and (if applicable) e conferred in 22 Main fieddls) of study for e qualification
onigiral largrage|

Bachelor of As in Hobel Management Holed Managemesnt

Name and stafus of awarding insituon (in odginal rousgs)] 24 Name and status of instiution (if diffierent fom 2.3)
e N siniserg s norge angiogel
Ameican Coilege B 3 private nsiuton of higher educaion opessting Same a5 23
In the Reputsic of Cyprus. 1 was regstensd Wil he: Cyprus MinsTy
of Educaton and Cufture [Regisiaion Cesficaie Mo, ISTE 18] i
inspecion and approval of its faciies, programmes and faculy.
25  Language{s) of instruction/sxamination
English

3. INFORMATION ON THE LEVEL OF THE QUALIFICATION

Level of quaification
First cyde degree (Bachelor)

32  Oficial lengh of programme
In fulime mode 4 academic year - § semesiers (240 ECTEL In part-

time mode, the: 240 ECTE may be sccummulated duing & maximum
of § academic years

Access requirements(s)

Upper zecondary schocl leaving cedificale (Apol=iyrion) or squivalent qualficstion]s). Fuher information af www.ac.acoyp

4_INFORMATION ON THE CONTENTS AND RESULTS GANED

Wade of study

FulHime aendance

47  Programme reguirements
The seudent must saisfy the progamme's credil requirements
and complete 240 ECTS. Course paEs mark; 1S 60%. A manimam
Cumuiative Gade Point Averags [CERA) of 2.0004.00 is requinsd
for the 15t Cyle Degrees. Thee i mimum  CIEPA for

o o e T T L S Ly e e L e e 8 e e AR

Frogramms Jemis (20 ModuED ot Ut chadied], mnd e nahidusl preds Lmas s oealn chisned

CODE COURSE TITLE BSEMESTER ECTS Credis Faints Grage
ENGI02 | English Wriling Spring 2006 ] 1200 c
HOTH | Food snd Bewrage Samvice Spring 2006 ] 15.00 C+
HOTYS | Food Produchion Spring 2006 ] 00 &
HOTYE | Hospitality Safety nd First 2 Spring 2006 ] 6.00 o]
MAR101 | Principles of Markefing Spring 2006 ] 900 O+
ENGI01 | English Communicabon Fall 2006 ] Hoo B
HOTH | Infroduction fo the Hosplalty lndusty Fall 2006 ] 0 &
HOTHZ | Front Ofice Opemiions Fall 2006 ] 0 &
HOTHI3 | Saniafion, Hygiene and Mutrifon Fall 2006 ] 0 &
HOT2E | Houseieeping Mansgemen Spring 2007 ] 18.00 B
HOT20E | Wines and Spirks Spring 2007 ] 18.00 B
HOT30E | Kichen and Restsurant Omanizafion Spring 2007 ] 15.00 C+
LAMD | Business Leow Spring 2007 ] 6.00 o]
ENGH | Advanced English Fall 2007 ] 15.00 C+
HOT202 | Conference and Banguefing Operabions. Fall 2007 ] oo B=
HOT203 | Food Producion Il Fall 2007 ] Hoo B+
MGTI0 | Principles of Management Fall 2007 ] 18.00 B
FREIN French Language Spring 2005 ] 0 &
MARSE | Streieqic Maretng Spring 2005 ] 6.00 o]
PHI Infroduction fo Priosophy Spring 2005 ] 6.00 o]
PEYIN Infroduction fo Paychology Spring 2005 ] 0 &
FREXN French Language: Il Fall 2008 ] 0 &
HOT3 | Hompialiy Maro=tng Fall 2008 ] 0 &
HOT30Z2 | Food snd Bevenge Mansgement Fall 2008 ] 900 O+
HOT303 | Food and Beversge Controls Fall 2008 ] 1200 c
HCCYM | Fnancal Accountng Spring 2009 ] 1200 c
HOT3M | Mznu Planning Spring 2009 ] 1200 c
HOT3S | Combrol of Accommodsfion Opsrfions Spring 2009 ] 1200 c
HOT203 | Hompialiy Mairi=rance Mansgement Spring 2009 ] 0 &
CECHN | Infroducdion fo Computing Fall 2008 ] 18.00 B
C8C203 | Mensgemert Information Sysiems= Fall 2008 ] Hoo B
HOT&M | Hospitality Human Resouece Mansgement Fall 2008 ] 0 &
MGT40 | inbemafionsl Business Fall 2008 ] 900 O+
HOT2M | infemationsl Hospinlty Marsgement Spring 2010 ] 0 &
HETID2 | Hisiory of Cyprs Spring 2010 ] 6.00 o]
MGT403 | Busine=s Policy and Stmbsgic Mansgemeni Spring 2010 ] 15.00 C+
TOUNM | Towism Gengephy Spring 2010 ] 0 &
TOUSM | inbemafionsl Tesesl and Towi=m Spring 2010 ] 0 &
HOTE0Z | Mansging Cunfty Hospisity Servoes Fall 2010 ] 1200 c
MGT402 Human Resource Maragement Fall 2010 B 18.00 B
and Brasmiist

Tocal ECTS ornies: 20
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44 Bmding scheme and, # avnilable, grade disfrbubion quidance

4.5  Overall clazsification of the qualiication {in orginal larguage]

Grads Caure G Grads Padacs par
Grads Meaning Crediz
* A Ll A
n: [TE 1] 1.53
n Bd-4d 1.3
€4 T ]
C T I i
Ik 5 - 1.3
] [ R] 1.i=3
F [ L.
w W iddrawal E.i=d
1 0.
TE . (o
L1 T

Exchalor mnd Waster dagres gemdustes sse swerded for Rige
soadamic achievemast o Tallcws

*  Bumma Cun Laude: swarded o students whose CSFRA IS
et ea 3 050 mmad 4040
®  Wagna Cum Laude: swarded iz studenls messe CEFA IS

between 3.7 asd 3 849,
" Cam Leed warded i siedenis mhose TEFA Is bebween
3150 and 3.49.

The Gumulsthie 3rade Pol=i Average (GEFPA) 5 the zom of the
praduct of the "3rde Poists per Credd® and e numier of
ECTE of esc® course baken, dhided by fie total namber of

ECTS eamed. Furthar J2i2is &1 Wiww B8C.BL.CY

Pazs - 281 ot of 4

5. INFORMATION OM THE FUNCTION OF THE QUALFFICATION

5.1  Access lo further shady 52  Professionel skshes [# epplicakle)
Aacess io second oyle | posigrduste| shadies. | Mei applicable
6. ADDITIONAL INFORMATION
E.1 _Addibioral information 62  Fusher informalion scurces
Americes CoRegE:
Stedents generally mast not ke mare than 80 ECTE i ane
Ic year. & studentmay Eke meee then B0 ECTS In one LR |
Ic y=ar ¥ ane ar mate af the follewing reasans spply: Cypmz Wity of Educatan Bnd Culture:
1. The student was gramied pesmission for sddifionsl ECTS due MWW DECJIN.CF
o histher Bigh academ ik perfosm ance;
2. The student has repeabed & course that heizhe geeviously
falled;
3. Tee shudent has repeabed a course s ceder o Imprave histher
COFA;
4, The student has repeated & course that helzne has
tramsfereed; nnd
5. The student had bo take sddifional ECTS In ceder o gredunte
after & spechc semester
7. CERTIFICATION OF THE SUPPLEMENT
7.1 Date of issue 7.2 Neme and Signature
b g ) Hicaias ieanskies
T3 EaEanHr 7.4 Offical sin mp ar |
Feplsiras
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8. INFORMATION ON THE MATIONAL HIGHER EDUCATION SYSTEM

Tne Education systam In Cyprus consists of the following stages:

Pra-Primary soucation:

Pre-Primary EQUcAlion Is COMPUESDTY Tor ail children between 4 &12 — 5 8/12 years oid. Chldren are 350 actepied over the age
of 3. This level of education aims to safisfy the children's needs for the development of 3 wholesome personality In an
experiential environment which enables them fo recognize their capablities and enhance thelr saif-mage.

Primary Education:

Primary education 5 compulsory for all children over the age of 5 E/12 and has 3 duration of & years. The alm of Primary
Educallon is to create and secure ihe necessary leaming opportmibies for chlldren regardiess of age, sex, family and soclal
packground and mental ablities.

Secondary Education:

Secondary General Education offers two three-year cycles of education — Gymnaslo (lower secondary education) and Lykeio
{upper secondary education) — to pupls between e ages of 12 and 18. The curriculum Includes care iessons, Inferdiscipiinary
subjects and a varlety of extracurmicular aciivifles.

Instead of the Lykelo, pupils may choose o atiend Secondary Technieal and Vocational Education which provides them with
Enowleoge and skils which wi prepare them 1o enter the workionee oF pursue Turther studies In telr area of Inferest.

Higher Education:
At present, public and private universities operate in Cyprus.

Public Univarsities

1. The University of Cyprus

2. The Open Universiy of Cyprus

3. The Cyprus University of Technology

Private Univarsitiss

1. Europaan University- Cyprus
2. Frederick Uiniversity- Cyprs
3. Meapols University- Cyprus

& Univessity of Nicosla- Cypriss

State Higner Education nstitutions:

Higher education in Cyprus Is also provided by a number of Siate Higher Education Insittuions, and an even greater number of
Private Insltutions of Higher Education, none of which has univemsity status. The Siale Instiutions of Higher Education, offer
wocational programmes of Siudy with 3 duration ranging from one to three academic years. These programmes do not provide
access 10 s2cond cycie programmes. The apalyterion or equivalent gualification, Is a prerequisite for acc2ss 10 the programmes
offered by State Higher Education Insitutions and candidates for entrance to @ particular programme are ranked according to
helr perfoemance In e Pancyprian Examinatons.

Private inatitutions of Higher Education:

Currently, 25 Private Institutions of Higher Education are regisierad with the Ministry of Education and Culture some of which
have branches In other ciies In Cyprus, besides Nicosia. Privale Insttutions of Higher Education do not have university stabus
out they offer both acagemic and vocational programmes of sfudy af the undergraduale and postgraduate levels.

Quality &zsurance and Accreditation

The competent body for quailly assurance and accremtation of Me programmes offered by Privaie Insitutions of Higher
Education Is the Councll for Educational Evaluation-Accreditation (Symyvoulle Ekpadefikls Axicéiogisis Pistopisis, SEKAR), which
5 a member of ENQA AT presant, 3 number of programmes offerad by the Private Instiufions, have been evaluated and
accredited by SEXKAP. These programmes fall into the following categories:

& Acagemic and Vocational programmes of study ead o the following quaifications: Certficate (1 year), Diploma (2
years) and Higher Diploma {3 years). For aceess to ese programmes the apofyteron or equivalent qualifiication 1s a
prefequisite.

»  Firstcycle programmes (4 years), lead 1o the awarnd of a Bachelor Degree. For access to these programmes the
apolyterion or equivalent qualification |s a prerequisite.

»  Second cycle programmes (1 to 2 years) lead to the award of a Masiers Degree. The prerequisite for access 1 hese
programmes |s the Ptychio, or Bacheior, or equivalent quaification.

Recognition of Higher Education Gualifications

The compeient national body for the recognition of higher education qualifications Is the Cyprus Councll for the Recagnition of
Degrees (Kypriako Symvouwlo Anagnorsis Titon Spoudon, KYSATS) KYSATS recognizes eguivalence, of equivalence-
comespondenca for first cycle thies, or just equivalence for postgraduate Bies (second or third cycle). KYSATS may also
recognize joint degrees.

Quallty Aasurance Agency

The establishment of a Qually Assurance Agency has teen approved by the Councll of Ministers of the Republic of Cyprus. The
alm of this Agency IS 1o promote quallty assUTance In bom the public and the private INSTILLONS OF NIGNET BOUCANON, OGN
varlous measures which include exiemal acerediation and development of Internal quallty culture. These efforts ane In line with
the Berin Communique, the ENQA Standards and Guldelines on @A, as accepted by the Bergen Communigue and the
Agreement on Qualty AS5Urance In e EU.

Erasmus+
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Structure of the Education
System of Cyprus

Upper Secondary
General Education
(Lyceumn)

Lower Secondary 3 vears -
S ! 3 years - Apolyterion

(Gy;nna:i el -~ Upper Secondary
.t Technical and
F i Vocational Education
mary School
bty & vr:ars (Technical School)
bl 3 years - Apolyterion
Nursery
i Y - Private Secondary Education
6~ 7 years
Optional :
Education State provision
Mandatory B
Education Private provision
Partially
Mandatory 3":: estart:v?sr;:n
Education P p

Universities

: ] Postgraduate Diploma

(State and Private Universities)

2™ Cycle
1" Cycle 1-2 years 3" Cycle
240ECTS |—w Magister L | (minimum

™ ptychioor Artium/ residency 3 years]

Bachelor Scientiae or Doctorate

Masters f

Mediterranean Institute of
Management (M.I,M) ‘

State Institutions of Higher Education

- [non-university)
1-3years
laniﬁcltelblplomaluldiu Diploma

(SEKAP)

Private Institutions of Higher Education (non-
university), programmes accredited by the Cyprus
Council of Educational Evaluation-Accreditation

Vocational/academic programmes

Certificate (1 year), Diploma (2 years), Higher

Diploma (3 years)
Y
17 Cycle 2"" Cycle
4 years B 1-2 years
240 ECTS 90 - 120 ECTS
Bachelor Masters Degree

University of Jordan and Erasmus+
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TYYC LEVELS, QUALIFICATIONS TYPES AND EC

Higher Education AWARDS/ TOTAL STUDENT
Levels/Cycles DEGREES WORKLOAD (h)
QF- | EQF-] TYYC (1 ECTS= 25-3Ch)
EHEA| LLL |LEVELS
3 8 8 4.500 - 5.400
in Medicine
Doctorate in Art
Master's
2 7 7 Degree 1-2 60 - 120 1.500 - 3.600
Bachelor's
1 6 8 Degree 4 240 6.000 - 7.200
Short Associate's
Cycle § 5 Degree 2 120 3.000-3.600

KA AN AN ARSI TN AN AN S AN S 7AS AN 7S AN AN A A 7S A AN AN

University of Jordan and Erasmus+

GENERAL STRUCTURE OF THE TURKISH EDUCATION SYSTEM

-~
26

24
_24
23

b 22

22
-2

.18

—~13
=i
.16

14

Doctorate Degree (Doktora Derecesi)
- Doctorate (Doktora), Specialization In Medicine {Tipta Uzmaniik) and
Doctorate in Art (Sanatta Doktora) Degrees -

A

Master's Degree
{vOksek Lisans Derecesi}

Associate’s Degree
(Onfisans Derecesi)

! 'One-tier, Long-cycie Degrees

Dentistey
Veterinarary
Pharmacy

Medicine

L_.__ Higher Education

\

Vocational & Technical
High School Education

General
High School Education

A

Primary Education

(Elementary School (4 years) & Middle School (4 years))

A

Pre-School Education
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Part 3: The Degree Profile
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The Degree Profile

» The Degree Profile is a very brief
document, designed to convey the
essential information about a specific
degree programme.

» It locates the programme in the academic
map of disciplines or thematic studies.

» The Profile specifies the subject area or
areas studied, identifies the level
(Bachelor, Master or Doctoral) and
indicates the special features that
distinguish it from other similar
programmes

The Degree Qualifications Profile
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The Degree Profile : Learning outcomes

The Degree Profile describes, in
terms of competences and
learning outcomes, what
graduates will know, understand
and be able to do by the time
they have successfully completed
the programme.

The Profile spells out what can be
expected of the graduates in
terms of the kinds of tasks they
are equipped to undertake, their
level of expertise and the
responsibilities they can assume

What are learning outcomes?

Learning

outcomes are an

explicit description Learning Qutcomes

of what a learner are specific Learning outcomes are
should know, statements of what statements of what is
understand and be students should expected that a student
able to do as a know and be able willbe able to DO asa
result oflearning. to do a=a resultof rezultofa learning
(Learning and learning (Morss activity....(Jenkinz and
Teaching Inatitute, and Murray, 2005) Unwin).

Sheffield Hallam

University) “Learning outcomes are

i =tatements that specify what
learners will know or be able to
do as a result ofa learning
activity. OQutcomes are usually
expressed as knowledge, skils
or attitude=”. (American
Association of Law Libraries).

University of Jordan and Erasmus+
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Degree Profile

v’ The Degree Profile can be a standalone document,
e.g. as an information tool in a HEI’s degree-course
catalogue. It can also be used as part of the Diploma
Supplement. When included in the Diploma
Supplement.

v’ The Degree Profile serves as an important element
for recognition. The degree profile can be used by |
competent recognition authorities (such as ¢
admissions officers) to evaluate the qualification as - %
it provides valuable additional information to the
transcript and Diploma Supplement.

v’ It enhances the usefulness of the Diploma
Supplement, as it gives the reader a better
understanding of the actual degree programme the
graduate has completed and hence facilitates
appropriate employment or further study. . .~ |

rasmus+ 89




University of Jordan and Erasmus+




Degree Profile: Students and Collaboration

v For students, the Degree Profile can be used
as a orientation tool for choosing their studies
and for guiding them in the acquisition of
competences.

v Employers will also benefit from the extra
information the degree profile provides on
the programme the graduate has completed
and on the competences and learning
outcomes the graduate has achieved.

v'the information the degree profile provides
about a programme can also be valuable to
institutions seeking collaboration with other
institutions.
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Degree Profile: Accreditation

v' The degree profile, and especially
section F (learning outcomes), may
also be useful for the purpose of
obtaining accreditation for the
programme, since accreditation
procedures are increasingly focusing
on the learning outcomes at
programme level.

1156 =1 -

]|

. ®
— H

l l Europeanhwrednamn of
| d | l I '|— mmm Engineering Programmes

EUR-ACE SPREAD: EUROPEAN ENGINEERING
ACCREDITATION
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competences and learning outcomes

A competence

is a quality, ability, capacity or skill that is .
developed by and that belongs to the student. A simple model of competence

(Skill, Knowledge, and Attitude)
A learning outcome:

is @ measurable result of a learning experience M
which allows us to ascertain to which extent /

level / standard a competence has been m
formed or enhanced. Learning outcomes are

not properties unique to each student, but “
statements which allow higher education Wil GE The assessent ofcinicl s performonce
institutions to measure whether students have e
developed their competences to the required
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level.
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Degree Profile Components

The degree profile is made up of seven entries
including a general entry and the following sub-
entries:

A. Purpose

B. Characteristics

C. Employability & further education

D. Education style

E. Programme competences

F. List of Programme Learning Outcomes

University of Jordan and Erasmus+

A Guide to

Formulating
Degree
Programme
Profiles

Including Programme
Competences and
Programme Learning
Outcomes
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Degree profile Structure

General Entry

Degree Profile of
Please provide (in bold)
The full name of the qualification as written in the original language. When this
is not English, please provide an official English translation as mentioned in the
Diploma Supplement in italics

Please provide the official name of the programme offered by the institution, in
the original language. Please provide also an official translation in English (if
applicable) in italics



TYPE OF DEGREE
& LENGTH

INSTITUTION(S)

ACCREDITATION
ORGANISATION(S)

PERIOD OF
REFERENCE

CYCLE/LEVEL

General Entry

Please identify the type of degree, e.g. whether the degree is the result of a programme offered by a
single institution or whether the degree is the result of a joint programme (joint degree or double /
multiple degree). Please indicate between brackets the length of the degree programme in ECTS-credits,
and/or - if applicable - national/institutional credits and/or years of study.

Please give the official name of the awarding institution(s), and the country where it is based (If the name is
not in Latin Alphabet, please provide a transliteration or transcription. In addition, please provide also an
official translation in English (if applicable) in italics

. Please identify the accreditation organisation(s) that provides the accreditation of the degree programme
or the degree awarding institution, and the country in which the accreditation organisation operates

Please identify the year(s) for which the curriculum is validated/approved.

Please indicate the cycle/level of the qualification in relation to the National Qualifications Framework
(where available), the EQF for LLL and the QF for EHEA.



Purpose
A Please provide a general statement about the degree programme,

providing a short summary —a ‘synthetic view’- of the overall purpose of
the programme.

Example :Nursing Program

The aim of this degree programme is to prepare graduate registered nurses
who are safe, caring and competent decision makers who accept personal
and professional accountability for their actions. Their programme is re-
search and evidence based, actively promoting critical thinking, independent
and ethical practice. The programme meets the academic and professional
requirements of the National Competent Authority (Nursing and Midwifery
Council Atlantis) and the requirements of Professional Services Directive
2005/26/EC, for the ‘nurse responsible for general care’.

||v\|\lnrt~|+\ln lordarard-Erasrin+
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1 DISCIPLINE(S) /
SUBJECT AREA(S)

2 GENERAL/

SPECIALIST FOCUS
3 ORIENTATION

4 DISTINCTIVE

Characteristics
Please indicate the main discipline(s) / subject area(s) of the degree programme. If the
programme is multi- or interdisciplinary, please
indicate the relative weight of the major components, if applicable
Please specify the general and/or specialist focus of the

degree programme

Please outline the orientation of the degree programme. For example whether the degree is
primarily research, practically based, professional, applied, related to designated
employment, etc.

Please indicate any additional features that distinguish this degree programme from other
similar degree programmes. For example: if the programme includes a compulsory

FEATURES
international component, a work placement, a specific
environment or is taught in a second language
GENERAL /SPECIALIST FOCUS General nursing
ORIENTATION This is an academic degree with a professional orientation

DISTINCTIVE FEATURES

applied to the theory and practice of nursing.

The degree has a substantive component of interdisciplinary learning with other health
and social care professionals. Students have one elective period of
three months. The degree is undertaken in an active research environment
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LEARNING& TEACHING
APPROACHES

ASSESSMENT METHODS

Programme Competences

GENERIC
SUBJECT SPECIFIC

Complete list of
programme learning
outcomes

Education Style
Please indicate (in maximum 3 lines) the main learning
and teaching strategies and methods.

Please indicate (in maximum 3 lines) the main assessment
strategies and methods.

Please list below the key generic and specific competences up
to a total of 15 In the case of regulated professions,

Please list here the generic programme competences

Please list here the subject specific programme competences.

Please list here the learning outcomes of the programme, up to
a total of 15 to 20.



F: List of Generic Competences For Engineering Students

1.  Ability to communicate in a second (foreign) language

3.  Ability to communicate both orally and through the
written word in first language

5. Ability to plan and manage time

7. Capacity to generate new ideas (creativity)

9.  Ability to work autonomously
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Thank You for your patience
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